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Chancellor State College Literacy Strategy 

 
The Melbourne Declaration on Educational Goals for Young Australians (MCEETYA 2008) recognises literacy as an 
essential skill for students in becoming successful learners and as a foundation for success in all learning areas. Success 
in any learning area depends on being able to use the significant, identifiable and distinctive literacy that is important for 
learning and representative of the content of that learning area. 
 
Chancellor College acknowledges the scope provided by the Australian Curriculum. Therefore, if becoming literate is not 
simply about knowledge and skills, but certain behaviours and dispositions which assist students to become effective 
learners, we must ensure that we can produce students who are confident and motivated to use their literacy skills 
broadly. This means that as a whole campus we are determined to provide opportunities that include students managing 
their own learning to be self-sufficient; working harmoniously with others; being open to ideas, opinions and texts from 
and about diverse cultures; returning to tasks to improve and enhance their work; and being prepared to question the 

meanings and assumptions in texts. 
Consequently, Literacy encompasses the knowledge and skills students need to access, understand, analyse and 
evaluate information, make meaning, express thoughts and emotions, present ideas and opinions, interact with others 
and participate in activities at school and in their lives beyond school.  

While much of the explicit teaching of literacy occurs in the English learning area, it is strengthened, made specific and 
extended in other learning areas as students engage in a range of learning activities with significant literacy demands. 
These literacy-rich situations are a part of learning in all curriculum areas. Paying attention to the literacy demands of 
each learning area ensures that students’ literacy development is strengthened so that it supports subject-based learning. 

This means that: 

 all teachers are responsible for teaching the subject-specific literacy of their learning area 

 all teachers need a clear understanding of the literacy demands and opportunities of their learning area 

 literacy appropriate to each learning area can be embedded in the teaching of the content and processes of that 
learning area. 

The Literacy continuum will enable learning area teachers to: 

 identify the general level of expected language and literacy skills for each year level that they are teaching 

 plan how to teach specific language and literacy knowledge and skills essential to students’ understanding of 
learning area content. 

Organising Elements: The Literacy continuum incorporates two overarching processes: 

 Comprehending texts through listening, reading and viewing 

 Composing texts through speaking, writing and creating. 

with the following areas of knowledge applying to both processes: 

 

http://www.australiancurriculum.edu.au/GeneralCapabilities/Literacy/Organising-elements/Comprehending-texts-through-listening-reading-and-viewing
http://www.australiancurriculum.edu.au/GeneralCapabilities/Literacy/Organising-elements/Composing-texts-through-speaking-writing-and-creating
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SCHOOL LITERACY PROFILE 

Who are our kids? 

What literacies do they bring? 

How compatible are they with school 
literacies? 

Chancellor State College students attend 
our school with an increasingly diverse 
range of backgrounds and increasingly 
diverse range of abilities and individual 
needs. Our community is aspirational in 
relation to tertiary study. 

Our goal is to value and build on what the 
students know and can do. There is also a 
need to develop intellectually challenging 
and connected learning opportunities that 
account for rapidly changing 
communication needs. 

Teachers will work to align the teaching of 
literacy with curriculum, learning and 
assessment by developing a detailed 
knowledge of the literacy capabilities 
students require to succeed. 

Through this alignment we acknowledge 
the explicit needs and characteristics of 
the Primary, Junior and Senior phase of 
learning. 

SHARED VISION 

What do we want our kids to be able to 
do with literacies? 

We want all students to learn effectively 
and therefore they must become literate 
to learn in different areas of the curriculum 
across the phases of learning.  

We want our students to use language 
systems including specialised text and 
language structures, vocabulary and 
graphics that are specific to constructing 
knowledge across all areas of the 
curriculum.  

We know that if these literacy demands 
are left implicit and not taught explicitly 
they provide barriers to learning. 

Therefore we see literacy teaching as part 
of repertoires of essential skills and a 
need for all to take responsibility for the 
literacy learning of all their students. 

LITERACY PLAN PRIORITIES 

Of all the things we could do, what WILL 
we prioritise over three years? 

All teachers will learn to identify and teach 
the literacy demands of all high stakes 
assessment items 

All teachers will learn how to explicitly teach 
the Vocabulary demands of their 
assessment units within their subject area 

All Teachers will learn how to explicitly 
teach comprehension strategies 

Therefore the expectation is that all KLAs 
will develop annotated exemplars within the 
teaching and learning cycle to address 
these priorities. 
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STANDARDS AND TARGETS 

How will we know if our kids are 
achieving our shared vision? 

We will continue to strive to achieve the 
following targets: 

 85% Sound or better  

 95% C or Better (Behaviour / Effort) 

 100% all students at or above NMS 
in all domains 

National standardised testing goal 

NAPLAN – At or above NMS: 

Year 3 – Year 9: 

Reading – 100% 

Writing   – 100% 

Spelling – 100% 

G & P    – 100% 

 

We will continue to set class wide targets 
in relation to student performance against 
diagnostic measures in the areas of 
Reading and Spelling. 

 

MONITORING AND 
ASSESSMENT 

How will we know if our kids are 
achieving the targets and standards we 
have set? 

We will continue to focus on developing 
authentic learning and assessment tasks 
and activities that are connected with 
student and community experiences to 
facilitate improved learning outcomes. 

Use of Curriculum Teaching & Learning 
Calendar and data schedule to monitor 
assessment and moderation and data 
collection points across the year to plan for 
effective data analysis to inform teaching 
and learning:  

Data collected by teachers (Developmental 
Reading Assessment 2 Tool, Words Their 
Way Inventories, Common Formative 
Assessment tasks, Individual conferencing, 
etc) 

Assistance for teachers in interpretation of 
data trends. 

Goal setting based on data 

Routine use of data to inform decision 
making 

Assessment and criteria to reflect 
consistent and high standards aligned with 
ACARA 

Use of the literacy continuum to support 
planning 

 

LEADERSHIP & 
PROFESSIONAL 
DEVELOPMENT 

What support do our teachers need to 
achieve our priorities? 

Professional learning will specifically focus 
on improving each teacher’s understanding 
of the relationships between literacy, 
curriculum, learning, teaching and 
assessment and on building their 
repertoire of skills for the teaching of 
literacy. 

Planning using the Gradual Release of 
Responsibility 

Identifying effective practices of teachers 
of reading and spelling 

Using data to make strategic decisions 
around support 

Interpretation of data across Year levels 
and within classes  

CLASS ORGANISATION AND 
PEDAGOGY  

What do we need to prioritise as a 
whole school in our pedagogy planning 
and class organisation 

A whole school approach that uses a 
Gradual Release of Responsibility that 
involves learning to integrate 
comprehensive approaches to the 
teaching of literacy in the curriculum, 
based on explicit instruction, to enable 
children to read and view, speak and 
listen, and write and shape for learning in 
and out of school. 

The use of literature circles across all 
KLAs is to be implemented to support 
student collaboration of meaning 
through substantive conversation to 
support all students in articulating their 
thinking around texts. 

COMMUNITY PARTNERSHIPS 

Who can help? Parents, tutors etc 

Parents/Volunteers 

USC student community hours 

Senior Secondary students (work 
experience on Primary Campus) 

 

USE OF RESOURCES 

How can we use all available resources 
to support class teachers to achieve 
our standards and targets? 

Targeted Investing for Success funding. 

Whole school approach to Intervention 
model. 

Teaching & Learning support Team – 
building capacity in second tier of specialist 
literacy leaders. 

Professional learning for all Teachers & 
Teacher Aides in all aspects of Literacy – 
word work, writing, reading, viewing to 
develop a common language and common 
practice across the College. 

 
 

 


